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Beit Yaacov School - Assessment Policy

How to use this policy

This policy can be used in meaningful ways by serving as a reference for
teachers to monitor, document, and report on learning, as well as to create
authentic assessments, helping students understand their learning journey, and
informing instructional strategies to address diverse learning needs.
Additionally, it supports the development of essential skills, empowering

students to take ownership of their learning.

1. Purpose

This assessment policy reflects the philosophy of Beit Yaacov School,
aligned with the International Baccalaureate (IB) philosophy on learning and
assessment in each programme (PYP, MYP and DP). It incorporates IB
expectations, Brazilian requirements, and internal discussions to ensure an
effective assessment practice that supports continuous student learning and

growth.

We believe that assessment is a continuous and collaborative process that
involves gathering and reflecting on evidence of learning to inform learning and
teaching, and guide next steps. It engages both teachers and learners in
monitoring, documenting, and acting on learning. By co-constructing goals and
success criteria, learners develop assessment capability and take ownership of
their progress. Effective assessment values both the process and outcomes of

learning, looking backward to evaluate and forward to improve.




2. Scope

This policy applies to all students, teachers, curriculum coordinators and
heads at Escola Beit Yaacov across all sections of the school (Early Years,
Primary, Middle Years and High School) and the programmes offered: PYP, MYP,

DP and Brazilian curriculum, in High school.

3. Policy Statements
3.1 Alignment with the IB Philosophy

This policy is aligned with the IB mission in the purpose to develop

“inquiring, knowledgeable, and caring young people who help to create a better

and more peaceful world through intercultural understanding and respect.”’ Our

school mission complements this mission by preparing citizens with a strong
Jewish identity and international-mindedness, through the development of

academic skills and universal ethical values.

We believe that a balanced and fair assessment structure will help us
identify student development and needs, and adjust our learning and teaching

to better support growth at school over time.
3.2 Local and IB Requirements

This policy meets the requirements of the IB and also seeks to
demonstrate the alignment of the Base Nacional Comum Curricular (BNCC - the
Brazilian national standards) and the Curriculo Paulista (our local state standards)

with the IB's values and objectives. Assessment at Beit Yaacov is a continuous

' You can find the entire IB mission on the website: https://www.ibo.org/about-the-ib/mission/
(accessed in September, 2025).



https://www.ibo.org/about-the-ib/mission/

process, encompassing both formative and summative assessments, and

students are actively engaged in inquiry, action and reflection.
3.3. Rights and Responsibilities

We recognize the rights and responsibilities of all members of the school

community in the pedagogical and assessment process.
1. Students

They have the right to: transparency in assessment criteria, constant feedback,
the opportunity to recover learning and adaptations in assessments considering

their individual needs.

They are responsible for: taking a leading role in their learning and teaching

process, organizing study material, paying attention to the assessment rubric

criteria, meeting deadlines, and acting with academic integrity.
2. Parents

They have the right to: access assessment criteria and to be informed about
their children's performance, in addition to the right to have periodic meetings

with the coordination and teaching staff.

They are responsible for: monitoring their children's educational and
assessment process, encouraging their autonomy and promoting a healthy
study environment at home, respecting the school's guidelines, in addition to
reaching out to school whenever they are concerned about their child’s

development.




3. Educators

They have the right to: establish agreements with students about assessment
activities in the classroom and possess pedagogical autonomy, in addition to the
right to get support and feedback from the coordination team, as well as access

to continuous professional development.

They are responsible for: planning, making, and applying different forms of
assessments to support continuous student development fairly. In addition, they
are responsible for grading assessments in a consistent manner with the
Brazilian system and IB's assessment philosophy and criteria, providing clear

and detailed rubrics, giving feedback to students, and offering guidance.
4. Curriculum Coordinators:

They have the right to: receive continuous professional development from the
school administration and possess the autonomy to make adaptations to

assessment guidelines according to the specificities of the segment/programme.

They are responsible for: monitoring and supervising assessment processes,

providing feedback to educators on these processes, and enabling teachers to

have regular collaborative meetings, as well as promoting regular professional

development to teachers about assessment.

Educators, coordinators, school counselors and parents can work together
to identify the child’s specific needs, enabling more precise and personalized
interventions that support emotional and cognitive development. Sharing
information about the child's behavior in different settings (school and home)
provides a comprehensive perspective, helping to better understand how the
child learns and socializes. This partnership and open communication allow

educators to suggest activities that parents can do at home to reinforce learning,




and facilitate the resolution of problems and challenges that may arise, allowing
educators and families to work together to find effective solutions. This
promotes a collaborative approach that supports continuous development.
Active involvement in the child's education strengthens the bond between
parents and educators, creating an atmosphere of trust that benefits both the

child and the school community.

3.4 Good Assessment Practices

We consider the use of a variety of tools (evidence), from making learning
visible to collecting and analyzing data, aiming for a better learning process, as

good assessment practices.

Assessment in the Early Years is a process based mainly on the
observation of students (monitoring) and the collection of information
(documenting and measuring) to inform where students are in their learning and
development, and where to go next. We use a variety of assessment of tools and

strategies in the early years:

e Formative Assessment - Focused on the learning process, taking into
account the child's interactions, observations, and participation in learning
proposals. It involves the use of different assessment tools such as
observations, photos, short videos, audios, daily records, and artistic
productions that capture various dimensions of development. These tools
are used by the collaborative team to reflect on learning and plan the next
steps. This learning is then documented in mini-stories and pedagogical

documentation.

The goal is to evaluate not only the final result, but also the child’'s continuous

progress in relation to skill development and the indicators of competence, and

in areas such as socialization, language, motor skills, and cognition.




Pedagogical documentation is an important resource in the early years
that allows educators to monitor and reflect on children’s learning, and to
plan the next steps moving forward. It involves a way of narrating, and
planning everyday pedagogical experiences and learning processes. It seeks
to build meaning together with children, teachers, and other members of the
educational environment, encouraging critical reflection on both individual

and collective learning, as well as guiding future planning.

The documentation informs the community about learners’ achievements

and makes learning and teaching visible.

In Elementary School, the assessment process includes both formative and

summative moments, accompanied by feedback and self-assessment, so that

students can recognize their own development process and, based on the

established goals and given guidance, expand their skills and competencies.

In G1, assessment is represented by concepts related to rubric levels.

From G2 to G5, following the premise of assessment as an ongoing process,

the final grade shown on the report card results from a series of evaluated

activities carried out throughout each trimester, starting in G2. Learning
indicators guide instructional interventions.

Beginning in the third trimester of G4, the exam week is introduced, along
with the learner profile self-assessment, which accounts for ten percent of
the final grade.

In G5, the exam week takes place every trimester.

For Middle Years and High School, both formative and summative

assessments are also part of the process.

Formative Assessments: These are moments when students and teachers

reflect on learning, analyzing what has been learned and what requires




revision, considering strengths and challenging aspects. This is possible after
constant feedback from teachers to students. Feedback is an essential
component of the assessment process, supporting continuous improvement
in student learning. It provides timely, specific, and constructive information
that helps learners understand their areas for growth and take ownership of
their learning journey. Teachers should analyze results and assume formative
attitudes for the next steps they will take on students' learning. At this
moment, students may revisit their activities and establish new goals. For the
MYP, formative assessment grades using MYP criteria do not account for the
student's final grade from 1-7, but show the students how they will be
assessed in summative tasks in each subject.

Summative Assessments: These are moments when activities and
resources are measured, recorded, and used (grades) to position the student
in defined standards according to our competence indicators established for
each area and educational stage (trimester-based for middle years and

semester-based for high school).

For Middle Years and High School, we record and report student
performance clearly and consistently, using both formative and summative
assessments. Assessment for continuous learning and growth is essential. We
use assessment as a diagnosis to measure the student's performance level in
each activity. We also use it to compare what has been learned at each stage
with the corresponding competence, throughout the educational process, and to

make decisions that enable the expected outcomes.

Assessment is grounded in visible learning principles® (Hattie, J., 2018) and

embraces pedagogical diversity through a variety of formative and summative

tasks. For the MYP, these assessments are aligned with the MYP subject-specific

* Hattie, ). (2008). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement.
London: Routledge.




objectives and assessed using published IB criteria, ensuring clarity, consistency,
and integration with the programme’s expectations for teaching and learning. An
example of the diversity of assessment types and modalities that illustrates what

the school believes can be seen in Figure 1.

Results/solutions Table ’
Problem-solving steps/process

Data analysis Formula Numerical

Thesis Report Hypothesis Hypothesis |
Blog
) ) Annotated extracts . Journal
Dissertation Written Proposal Wiki

Essa Poem Proposal
y P Web portfolio Note taking

Graph Vi I lllustration Highlighting text
. 1
Diagram Photographs sua Concept or mind maps Sketch

Structured end-product Fluid Processing

. Podcast Viva Conversation
Presentation Verbal Interview

Reading scripts Debate Group discussion

Performance Lab experiment Demonstration Improvisation

Play  Theatre Performative Rehearsals Practical activity

Song _
Product portfolio Process portfolio Plan Steps

Exhibition
Video

Building models

- Questions Event Observations
: Hybrid

Representations : : ..
Strategies Explanations Activity

Figure1 - The diversity of assessment types and modalities®

In addition to the diversity shown in Figure 1, students in 9" grade (MYP

Year 4) and those following the Brazilian High School curriculum also take mock
exams for various university entrance tests, supporting their preparation for one
of the possible pathways to higher education.

Furthermore, the assessment policy aligns with other policies in terms of
academic integrity and special needs, ensuring differentiated assessments for

students who provide evidence of need and/or require additional support.

* Teaching and learning informed by assessment in the Diploma Programme, p. 18.




3.5 Assessment Criteria and Performance Levels in different programmes -

Reporting systems and Student self-assessment

The school uses specific assessment criteria for each programme (PYP,

MYP, DP) to determine student growth.

In the PYP, assessment practices are tailored to support the

developmental needs of students across different age groups. For the early

years, assessment is primarily observational and focused on documenting

student growth in a holistic manner. The reporting practices include:

Biannual reports featuring photographs to illustrate students’
developmental progress

Parent-teacher conferences are held twice a year, during which student
development is reported on and action plans are presented, and meeting
agendas are shared in advance.

Ongoing communication throughout the semester, including phone calls
and additional meetings initiated by teachers and coordinators, whenever
and if needed

Strong parental engagement and guidance to support learning and
development at home and at school.

For the later years of elementary school, reporting on assessment

becomes more structured while still maintaining a student-centered approach.

Practices include:

Semesterly meetings and agendas to discuss academic and
socio-emotional progress.

Formal report cards are shared three times a year.

Ongoing communication, including calls and invitations to study
Workshops or learning events.

Student self-assessment of the Learner Profile attributes in Grades 1, 2,

and 3.




e |In Grades 4 and 5, self-assessment contributes to 10% of the overall

grade, reinforcing student agency and reflection.

In the early years, self-assessment is encouraged through activities such
as “What | Can Do” moments, where children are guided to recognize and
celebrate their own achievements. These opportunities also help them begin to
develop social awareness by observing and engaging in healthy comparisons

with their peers, fostering a sense of personal growth and community belonging.

In the later years of elementary school, self-assessment is meaningfully
integrated into homeroom or advisory classes, which serve as valuable spaces
for reflection. During these sessions, students are actively involved in defining
descriptors for the IB Learner Profile attributes, deepening their understanding
of what these qualities look like in practice. They are also encouraged to set
personal goals and reflect on their strengths and areas for growth, promoting
ownership of their learning and the development of metacognitive skills.

For the MYP, the unit's assessment criteria are clearly defined according to
each subject group established by the IB guides. The MYP assessment criteria
that summatively assess the unit are split into A, B, C and D criteria with
different strands per subject group. Each strand is assessed by a rubric from 1-8
in summative assessments. The relationship between the rubric score (1 to 8)
and the Brazilian grade system (0-10) is transparent to students in feedback and
grades in the report cards.

Subject groups must address all strands of all four objectives at least twice

in each year of the MYP. MYP criteria can be used in formative assessment only

to inform students about how they will be assessed in a summative one, but
they don't count for the number of times the students must be assessed. The

MYP assessment criteria across subject groups can be summarized as follows:




Table 1 - MYP assessment criteria for each of the 8 subject groups and MYP

projects.”

Analysing

Listening

Knowing and
understanding

Knowing and
understanding

Knowing and
understanding

Investigating

Knowing and
understanding

Ingquiring and
analysing

Investigating

Planning

Evaluating

Organizing

Reading

Investigating

Inquiring and
designing

Investigating
patterns

Developing

Planning for
performance

Developing ideas

Planning

Applying skills

Synthesizing

Producing text

Speaking

Communicating

Processing and
evaluating

Communicating

Creating/
performing

Applying and
performing

Creating the
solution

Taking action

Reflecting

Reflecting

Using language

Writing

Thinking critically

Reflecting on the

impacts of science

Applying
mathematics
in real-world

contexts
Evaluating
Reflecting and
improving

performance

Evaluating

Reflecting

At the end of the year, MYP students will receive a report card displaying
their MYP criteria grades for each subject group, converted to a 1-7 grading
scale, aligning more closely with the DP grading system. Teachers calculate each
student’s total criterion level by summing the final achievement levels for all
criteria in the subject group. Then, the sum of each criterion level gives a

boundary guideline with a corresponding holistic descriptor. The table provides

* MYP: From principles into practice. p.81.




a means of converting the criterion levels total into a grade based on a scale of

1-7, as can be seen in the following Table.

Table 2 - MYP assessment criteria conversion to 1-7 scale with descriptors.’

Produces work of very limited quality. Conveys many significant
misunderstandings or lacks understanding of most concepts and
contexts. Viery rarely demonstrates critical or creative thinking. Viery
inflaxible, rarely using knowledge or skills.

Produces work of limited guality. Expresses misunderstandings or
significant gaps in understanding for many concepts and contexts.
Infrequently demonstrates critical or creative thinking. Generally
inflexible in the use of knowledge and skills, infrequently applying
knowledge and skills.

Produces work of an acceptable quality. Communicates basic
understanding of many concepts and contexts, with occasionally
significant misunderstandings or gaps. Begins to demonstrate some
basic critical and creative thinking. |5 often inflexible in the use of
knowledge and skills, requiring support even in familiar classroom
situations.

Produces good-quality work. Communicates basic understanding
of most concepts and contexts with few misunderstandings and
minor gaps. Oftan demonstrates basic critical and craative thinking.
Uses knowledge and skills with some flexibility in familiar classroom
situations, but requires support in unfamiliar situations.

Produces generally high-quality work. Communicates secure
understanding of concepts and contexts. Demonstrates critical and
creative thinking, sometimes with sophistication. Uses knowledge
and skills in familiar classroom and real-world situations and, with
support, some unfamiliar real-world situations.

Produces high-quality, occasionally innovative work. Communicates
axtensive undarstanding of concepts and contexts. Demonstratas
critical and creative thinking, frequently with sophistication. Uses
knowledge and skills in familiar and unfamiliar classroom and raal-
wiorld situations, often with independence.

Produces high-guality, frequently innovative work. Communicates
comprehensive, nuanced understanding of concepts and

contexts. Consistantly demonstrates sophisticated critical and
creative thinking. Frequently transfers knowledge and skills with
independence and expertise in a variety of complex classroom and
real-worlkd situations.

5 MYP: From principles into practice. p.94.




Student profile is considered during the trimester as a way to evaluate
students' participation in activities, group performance, and task deliveries
according to each subject's needs. The IB learner profile attributes, on the other
hand, can be applied on a daily basis by helping create a classroom culture that
supports holistic development, international-mindedness, and meaningful
learning. In addition, self-assessment is consistently applied to foster student
agency, encourage metacognitive development, and support a growth mindset
and progress toward the MYP subject-specific objectives.

To ensure clarity and consistency in recording and communicating MYP
and DP assessment using the assessment criteria, teachers develop task-specific
rubrics based on the MYP assessment criteria and DP past papers, to ensure
students understand how their work will be evaluated; the school has developed
digital gradebooks aligned with the IB criteria to record assessment data
consistently and transparently; teachers receive continuous training on
PYP/MYP/DP assessment principles, including criterion-related assessment and
best practices in feedback. This is accomplished both internally with shared
practices and externally through IB Workshops. Finally, parents can have

in-school workshops about assessment in the IB.
3.6 Interdisciplinary Planning and Assessment (MYP)

The MYP programme expects interdisciplinary unit (IDU) planning and
assessment. The IDUs have to be assessed by all subjects involved, but using a

single interdisciplinary rubric. This will ensure that our assessment method is in

line with the requirements of the IB assessment model, especially regarding the

conceptual understanding and development of ATL (Approaches to Learning)
skills. Teachers have collaborative planning sessions to develop interdisciplinary

units with a social character.




3.7 Internal Moderation and Assessment Standardization (DP)

To ensure that internally marked coursework is at the standard defined by
the IB and that students have a true reflection of the grades they will receive, the
school has an internal moderation process in each subject group (Languages,
Individuals and Society, Sciences, Mathematics, Arts). This process follows the
standard defined by the IB with constant practices for internal assessment

standardization, aiming to ensure consistency in the application of criteria.

All IB teachers of a particular subject or subject group grade all internal
assessment work and then meet to moderate and standardize grades according

to the subject-specific assessment criteria published in the IB subject guides.

3.8 Grade compositions and reporting

In our commitment to a transparent assessment and reporting process,
the school has clear guidelines to support teachers in reporting on learning and
coming up with grades, in all programmes.

3.8.1 Reporting in the Early Years:
In the Early Years, the report templates support educators to review the

competence indicators that were intentionally planned to support student

development throughout a given semester, and ideas of specific student

achievements are given. This supports reports to keep a certain standard while

supporting teachers to evidence individual learning and reveal how competent
each child has been. Each report is carefully written by the collaborative team of
that student, who share different perspectives respectfully about the child.

The report aims to inform who the learner is, how they have shown
attributes of the learner profile, and how they have developed skills and

competencies in the context of the units of inquiry. In addition to the report




itself, slides (Canva) describing highlights of the learning process and images of
the child in action are added to bring more evidence of learning. Some report

templates and one Canva sample can be found below:

K1 sample report.pdf
K3 sample report.pdf

K5 sample report.pdf
Canva sample

3.8.2 Grading compositions and reporting in Elementary:

In Elementary School, the process of grading is clearly described to
support the team in a fair reporting system. In G1, assessment is represented by

concepts related to rubric gradations.
G2 to G5

Understanding assessment as an ongoing process, the final grade shown

on the report card is the result of a series of evaluated activities carried out

throughout the trimester, starting from G2. Learning indicators guide

interventions. From the 3rd trimester of G4 onwards, the test week begins, as
well as the measurement of student behavior, which accounts for 10% of the

total grade.
Make-up Tests - G5

In cases where a student is unable to attend the scheduled trimester
tests, they must take a make-up test on the dates set for replacements, outside
regular school hours. A fee of R$150 (one hundred and fifty reais) per test will be

charged.

Remedial Work



https://drive.google.com/file/d/1DTg2B2WKepXBErNHAY2ug7UbqYGTCXca/view?usp=drivesdk
https://drive.google.com/file/d/16fyNU2f9wld0ZtZmfcu9Gwiw7L9WwSWX/view?usp=drivesdk
https://drive.google.com/file/d/1HlvlSnfy5t89YaufNBOaGVqYkPxF6Dte/view?usp=drivesdk
https://drive.google.com/file/d/1BCGdtmuPAG_c0rkKVyOYHw2P0uePJb_Z/view?usp=sharing

Students who demonstrate difficulties throughout the semester are

offered:

a) Study Workshops - G1 to G5: not mandatory, but the school recommends that
the indicated students attend these extra classes, which aim to strengthen their

learning process.

b) Ongoing Remediation: these classes and assessments are offered at the end
of the 1st and 2nd trimesters and include the subjects in which the student did

not achieve a grade equal to or higher than 6.0. The final grade will be composed

of the average between the Remediation grade and the previous regular

assessment grade, never exceeding 6.0.

Example:

Trimester grade: 5.0

Remediation grade: 8.0

Final student grade: 6.0

The final grade cannot be lower than the trimester grade (the grade obtained

before Remediation).

Example:

Trimester grade: 4.8

Remediation grade: 4.0

Final student grade: 4.8

¢) Final Remediation: mandatory. These classes and assessments are offered

only at the end of the school year, and students may take remediation in up to




three subjects. The final grade will be composed of the annual average and the
grade obtained in the Final Remediation. To be promoted, the student's final

average must be equal to or higher than 6.0 (six).
Example:
Annual grade: 4.8
Final Remediation grade: 7.6
Student’s final average: 6.2
Promotion / Retention

Students will be promoted if they achieve an average equal to or higher
than 6.0 in each subject and have more than 75% attendance, or if, despite not
achieving the average or presenting less than 75% attendance, they are
considered capable of following the next grade by the Class Council. Students
will be retained if they do not reach the minimum required average (6.0),
present less than 75% attendance, and are deemed by the Class Council as not

ready to move on to the next grade.

Below are some report templates:

B Modelo G1.pdf
B Modelo G2.pdf
B modelo G5.pdf

3.8.2 Grading compositions and reporting in the Middle Years

The school uses the following system for grading and reporting in the Middle

Years:



https://drive.google.com/file/d/1nFG0u192zYxlLGu9VT52iLPzeDxeHdVn/view?usp=drive_link
https://drive.google.com/file/d/1Of0w4ZFTQwbfr750SKFDC_jKFNQY1icB/view?usp=drive_link
https://drive.google.com/file/d/1mhhzpYTEcxZ2OiFXLHhpDl06bq57p_VI/view?usp=drive_link

For the IB, the MYP grade is based on summative assessments using the
unit assessment criteria, graded per subject group on a 1-8 scale, which is
then converted to a 1-7 scale.

For the "Brazilian Ministry of Education and Culture” (MEC), in addition to
the MYP summative grade, the final grade composition also considers
other assessments (both formative and summative) within a

trimester-based system.

Grade Composition

Grades are assigned continuously and reported to parents at the end of each

trimester, during which the student must achieve a grade equal to or higher

than 6.0.

Students who demonstrate difficulties throughout the semester are offered:

1.

Doubt Clinics (Plantdes de Duvidas) - Offered to help students in their
learning process in Portuguese, Math, and English. Once per trimester, a

Super Doubt Clinic covering all subjects is held.

. Ongoing Remediation (Recuperacao Paralela) - Classes and

assessments offered at the end of the 1st and 2nd trimesters in the
subjects where the student obtained an average lower than 6.0. At the
end of this process, the arithmetic mean between the Remediation grade
and the trimester grade will be calculated. This average cannot be lower
than the trimester grade (the grade obtained before Remediation) nor

higher than 6.0.

Example:




e Trimester weights: 1st and 2nd trimesters - Weight 1; 3rd trimester -

Weight 2
Case 1 - When the Remediation grade is lower than the trimester grade:

Trimester grade: 5.0
Remediation grade: 0.0
Average: 2.5

Final student grade: 5.0

Case 2 - When the Remediation grade would result in a value higher than 6.0:

Trimester grade: 5.0
Remediation grade: 10.0
Average: 7.5
Final student grade: 6.0

3. Final Remediation (Recuperacao Final) - Classes and assessments

offered only at the end of the school year for students who did not

achieve an annual average of 6.0, in up to three subjects. The final grade
will be calculated as the arithmetic mean between the annual average and

the Final Remediation grade.

Example:
e When the remediation grade is lower than the annual average:
Annual average: 5.0

Remediation grade: 0.0




Average: 2.5
Final student grade: 5.0
e When the remediation grade is higher than the annual average:
Annual average: 5.0
Remediation grade: 10.0
Average: 7.5

Final student grade: 7.5

Trimester Exams

e G6 and G7 - On the day of the trimester exam, students must take the
scheduled test on the assigned date. During this period, late arrivals and
early departures before exams are not allowed. Any student who fails to

comply will receive a zero and will not be entitled to a make-up test.

G8 and G9 - On the day of the trimester exams, students must take all
tests scheduled for that date; taking only one of them is not permitted.
During this period, late arrivals and early departures before exams are not
allowed. Any student who fails to comply will receive a zero and will not be

entitled to a make-up test.

Make-up Exams

e Make-up exams are available for students who missed monthly and/or

trimester tests and will take place after the trimester exam week.

e Afee of R$150.00 (one hundred and fifty reais) per test will be charged.




e Exemption criteria for this fee:

Medical certificate

Bar Mitzvah / Bat Mitzvah of siblings or first cousins

Passport issuance

Visa or official document appointments

Officially registered student athletic competitions, with a certificate

from the responsible Federation
Promotion / Retention

Students will be promoted if they achieve an average equal to or higher

than 6.0 in each subject and have more than 75% attendance, or if, despite not

achieving these criteria, they are considered capable of following the next grade
by the Class Council. Students will be retained if they do not reach the minimum
required average (6.0), have less than 75% attendance, and are deemed by the

Class Council as not ready to advance to the next grade.
Academic Honesty

According to Academic Honesty practices and the IB Learner Profile,
students are expected to act with principles, integrity, and honesty in their work.
Presenting content authored by others without proper credit is considered
plagiarism. Students who disregard these values will be subject to sanctions
(receiving a zero on the exam or assignment). In the case of cheating, both the

student who cheats and the one who allows cheating will receive zero.




An example of a report card is presented below:
e [ Modelo G6.pdf
3.8.3 Grading compositions and reporting in the High School

The school offers two separate paths in High School: the Brazilian
National Curriculum (CB) and the IB Diploma Programme (DP).

Irrespective of the path, students are assessed according to the school's
overall assessment system in order to meet local educational authorities
requirements.

There are two grading periods in the academic year: semester 1 and
semester 2. Each semester is divided into parts 1 and 2, as exemplified in the

diagram below:

TERM ASSESSMENT - Grades 10 and 11

Part 1 Part 2 Totals

Coursework 1 Coursework 2 20%

Mid-term Term test 50%
test*

Vestibular Vestibular 30% Only the highest
mock 1 mock 2 grade ou of the 2
counts

Percentage 40 | Percentage
total % | total

*Mid-term dates (approximately): 28 April and 29 September

The assessment of academic performance is expressed in numerical

grades on a scale from 0 (zero) to 10 (ten), or each assessment tool in each

subject area. The semester averages will be presented with the integer and one

23



https://drive.google.com/file/d/1hZOWOD5vfZhH16sE0j1IhX6x45FPRBIe/view?usp=drive_link

decimal place. Examples of rounding: from 4.20 to 4.24 the average is 4.2, and
from 4.25 to 4.29 the average is 4.3.

The semester average in High School will have a weight of 1 in the first
semester and a weight of 1.5 in the second semester. Students in Middle and
High School will be considered promoted if, at the end of the school year, they
achieve in each subject area an annual average equal to or higher than 6.0 (six).
The annual average in each subject area is defined as the weighted average of

the grades from all semesters for High School students.
Grading composition in High School

Grades are assigned continuously and reported to parents at the end of
each semester. To be approved, students must achieve a grade equal to or
higher than 6.0. The first semester carries a weight of 1, and the second

semester a weight of 1.5.

Students who demonstrate learning difficulties and/or need to accelerate

content during the semester are offered:

e Directed Study Program (PED) - Extra support sessions outside regular

hours in which students can participate to improve or advance their
academic performance in Physics, Chemistry, Mathematics, English
Language, History, Geography, Sociology, Philosophy, and Portuguese

Language.

Ongoing Remediation - Opportunities offered during the semester for

students to recover content that has not been fully assimilated.

Parallel Remediation - Extra help sessions and assessments offered at

the end of the 1st and 2nd semesters in subjects where the student




obtained an average below 6.0. At the end of this process, an arithmetic
mean will be calculated between the remediation grade and the semester
grade. This average cannot be lower than the original semester grade (the

grade obtained before remediation) nor higher than 6.0.

Examples:
Semester average: 5.0
Remediation grade: 2.0

Average: 3.5

Final student average: 5.0

Semester average: 5.0
Remediation grade: 10.0
Average: 7.5
Final student average: 6.0

Students who do not reach the minimum annual average of 6.0 in a given

subject will be offered Final Remediation.

e Final Remediation - Offered only at the end of the school year for

students who did not achieve an annual average of 6.0 in up to three

subjects. The final grade is calculated as the arithmetic mean between the

annual average and the Final Remediation grade.

Examples:

e When the remediation grade is lower than the annual average:

Annual average: 5.0




Remediation grade: 0.0
Average: 2.5
Final student grade: 5.0

e When the remediation grade is higher than the annual average:

Annual average: 5.0

Remediation grade: 10.0

Average: 7.5

Final student grade: 7.5

Semester Exams

On semester exam days, students must complete all assessments scheduled for
that date. It is not permitted to complete only part of them (e.g., taking only one

of two scheduled exams).

If a student is absent, they must take make-up exams corresponding to all

assessments given on that day.

During this period, late arrivals and early departures are not allowed. Any
student who fails to comply with this rule will receive a zero on the missed

assessment and will not be entitled to a make-up exam.

Make-up Exams

Make-up exams are available for students who missed partial or semester
exams. The date will be set by the School Administration and Coordination in
advance and must be respected, as no additional opportunity will be offered to

retake a missed exam.




A fee of R$150.00 (one hundred and fifty reais) per exam will be charged.
Exemption criteria for this fee:

e Medical certificate;

Bar or Bat Mitzvah of siblings or first cousins;

Passport, visa, or other official document appointments;

Official student athletic competitions, with certification from the
responsible sports federation.
Mock Exams (Simulados)

All High School classes, both IB and Brazilian Curriculum (CB), will take mock

exams throughout the year, which—depending on the grade level—carry

different weights in the final average. The number of tests increases

progressively.

e In 1st and 2nd years, there are two mock exams per semester, and only

the highest score is included in the final grade calculation.

e In 3rd year, there are three mock exams per semester, and the average of

the two highest scores is used to compose the final average.

Since there is more than one mock exam per semester, no make-up mock
exams will be administered. In the event of an absence on the test date, the
student’'s average will be calculated using only the mock exam(s) actually

completed during the semester.




IBDP Curriculum

DP candidates are assessed according to the school's overall assessment
system in order to meet local educational authorities' requirements. However,
teachers use assessment tools and assessment criteria consistent with IB
subject guides and mark work following the subject-specific assessment criteria
published in the IB subject guides. For that matter, past IB examination papers,
internal assessments, essays, and oral presentations are used to assess

students' progress and development throughout the programme years.

At the end of DP year 1, the term test in each subject is based on IB past
papers that generate a grade from 1 to 7 that is published in a separate report

called Indicative Grades.

In November of DP year 2, students take their Mock exams, which replace
the term test. Mock results are expressed in grades from 1 to 7 and are

published in a separate report called Mock Results.
Reporting grades

The school issues to students and parents a mid-term report in April and

the term report in June for the first semester, and in September and December

for the second semester. Grades are expressed from 0 to 10. Parents and

students access the report online through the dedicated school system.

DP candidates receive a separate report, with grades from 1 to 7 at the
end of DP year 1, after the Mock exams in November of DP year 2 and at the end

of DP year 2.




4. Review Cycle

This policy will be reviewed every three years by the school leadership team to

ensure its effectiveness and relevance.

Date of last revision: September 2025

Date of next revision: April 2028.
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